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Abstract.  
This study focused on the washback effects of classroom tests 

administered in Junior High School in Indonesian EFL contexts. To 
obtain the expected data two sets of questionnaires were delivered to the 
teachers and the students of Junior High schools in Surabaya, Indonesia. 
Likert scales were used to measure the obtained data. The study revealed 
that both teachers and students tried hard to prepare classroom tests. 
Passing classroom tests seemed to be the priority rather than the learning 
objectives themselves. Exercises for classroom test were therefore mostly 
given to the students. The materials learned by the students were mostly 
those students believed or predicted to be the materials for the tests. To 
some extents thus classroom tests may have both negative as well as 
positive effects 
 
Key Words: Washback Effect, Classroom Tests, Necessary and 
Unnecessary Decisions. 

Introduction 
This study tried to describe the effects of classroom test on the 

teaching process as well as the learning process in EFL context in 
Indonesia. This study was done on the concept of the three-fold processes 
of teaching, learning and testing. Teaching-learning and testing are 
closely interrelated. This concept seems to provide necessary decisions in 
the classroom practice. Basically, the educational system has provided a 
concept of a continual cycle process in teaching, learning and test. The 
teaching is about delivering instruction and learning objectives while 
assessment would improve the outcomes of instruction and learning in the 
classroom (Reynolds, Livingstone, & Wilson, 2006). Therefore, teaching, 
learning and testing are connected-cycle which could influence for each 
other in the classroom decision.  
    A sufficient educational system would always have a capability 
to grow from time to time based on actual need and it has a parallel 
process with assessment program. Assessment is likely to be a bridge in 
educational system (Gottlieb, 2006). Assessment could connect the 
students’ learning objectives to the teachers’ instruction. Assessment 
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constantly gave information about the students’ improvement and 
achievement. On the contrary, the students’ improvement and 
achievement in assessment also proved the quantity of the students’ 
learning and the teachers’ teaching (Brown J. D., 1996). In the classroom 
practice, this description is reflected in how the test is delivered to the 
students after the teaching process. 

The classroom tests are usually designed based on particular 
classroom decisions that are based on the teachers’ lesson plan and the 
school curriculum. They reflect standard and basic competencies which 
would be obtained by the students. Therefore, in educational system, the 
tests are tools of educational improvement and accountability, and also 
used to encourage teaching and learning process (Rudner & Schafer, 
2002). Brown (2003, p. 3), has defined that test is “a method of measuring 
a person’s ability, knowledge, or performance in a given domain”. 
Likewise, Brookhart (2007, p. 5) also identified that test is “an instrument 
of systematic procedure for observing and describing one or more 
characteristic of a student using either a numerical scale or a classification 
scheme.”  The test is needed to prove the students’ learning achievement 
and performance while the government and policy maker believed that the 
test could bring prove and change in educational program (Zhao, 2009). 
The tests are decided as potential way to make the students obtain the 
standards of educational performance (Glaser, 1987).  The school system 
and its curriculum seem to be driven by the assessment and the test 
ultimately (Reynolds, Livingstone, & Wilson, 2006). 

    Meanwhile, Alderson and Wall (1992, p. 1) stated that “the 
notion of washback or backwash - the influence of tests on teaching-….” 
The influence of the test was asserted as a part of classroom practice 
when it could direct what would happen and occur in the classroom. It 
included the teaching aspects, such as the teaching technique, teaching 
contents, teaching material, teaching strategies, activity or time 
arrangement and the ways of assessing (Sukyadi & Mardiani, 2011). 
Djuric (2008) more concerned about how the classroom test was able to 
draw the teachers and the students near for each other, and then, the 
washback mechanism generated valuable meaning of the test. Thus, the 
whole picture of teaching, learning and testing became significant 
implementation of the classroom practice  

However, the classroom test is able to trigger a different cycle of 
teaching, learning and testing. It happened when the tests exposed 
unnecessary decisions in teaching and learning. For example, the teachers 
tend to use scores as rewards and punishments for the students’ goals 
description (Harlen & Crick, 2002). Their orientation is to maximize the 
scores as the students’ performance goals or ethos in the classroom rather 
than learning goals. They ignore the learning objectives and curriculum 
program by replacing the teaching and learning process with the test 
instruction. Shohamy (2001) also stated that the test is able to weaken the 
students’ perception toward the tests. It would trigger certain behavior in 
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the future. For example, the tests influence self-esteem, self-worth, and 
self-denial on attitude of the students as the test-takers. Thus, the trust on 
the test could harm its validity and reliability because the tests have bad 
influence toward the test takers. They also influence the students as test-
takers. In this study, as mentioned previously, several tests could affect 
attitude, behavior and motivation of teachers, students, and parents. 
Generally, the tests signify the students performance, and the content 
objectives of the study, as quoted from Khaniya (1990, p.26). Thus, the 
washback certainly existed when the tests were conducted in the 
classroom practice. 

Nevertheless, the test is still needed in the educational program not 
only to inform the students’ achievement, but also to transform the 
students’ attitude and competence (Berliner & Rosenshine, 1987). The 
test is not deniable at the end. Therefore, the role of washback is required 
to estimate and ensure that the test gave appropriate influence to teaching 
and learning in the classroom decision or in the educational system 
generally (Cheng & Curtis, 2004). In fact, the research on wahsback is 
determined as empirical study because it is related to the actual 
experiences and activities of the teachers and the students in the 
classroom. Pizarro (2010) describes that washback studies is to connect 
the teachers’ and the students’ responses toward the high-stakes 
examination. That phenomenon was exploited for the benefit of teaching 
process and learning activities. The particular context of classroom 
practice promoted and exposed several kinds of actions because of the 
EFL classroom tests. 

The Data 
The data were obtained from the questionnaires distributed to 121 

grade 7-8 students and 34 English teachers from random private school in 
Surabaya. The questionnaire was adapted from Brown’s questionnaires 
for the students’ strategies for success in taking a test. (2002, p. 67). This 
questionnaire was designed to find information about what students did as 
test-takers, before, during and after the test and what teachers do before, 
during and after classroom tests. Likert scales were used to measure what 
teachers and students did in preparing classroom tests. 

To get better information about what teachers and students did 
before, during and after classroom tests, an interview was done to both tea 
hers and students. The questions addressed to the teachers were related to 
teaching learning process and the questions addressed to students were 
relegated their learning activities.. 
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The Results 
1. The Effect of Classroom Test on Teaching Process 
1.1. The Teaching Materials Delivered Before the Test. 

As summarized in table 1 below the materials dilivred by the 
teachers before classroom test were (a) exercise, (b) homework and (c) 
summary for the exam  

Table 1.1 
The Teachers’ Preference Materials before the Test 

No Activities 1 % 2 % 3 % 4 % 5 % 

1 
The teachers give more 
exercises before the 
tests 

0 0% 2 6% 6 18% 12 35% 14 41% 

2 

The teachers give the 
students a lot of 
homework and more 
tasks to prepare them 
encountering the tests 

1 3% 2 6% 13 38% 10 29% 13 38% 

3 

The teachers gave the 
summary of the 
materials which would 
be tested 

4 12% 6 18% 10 29% 7 21% 7 21% 

The table shows that 41% of the teachers always and 35% often 
gave more exercises for the students before the tests. Then, the teachers 
also provided homework to support their teaching content are showed 
33% each of the teachers always and sometimes gave their students 
homework. Homework obliged the students to learn the tested-materials 
from the teachers. The last material which was preferred by the teachers 
for preparing the students is the summary of all materials. It states that not 
all of the teachers used to summarize their materials for helping their 
students study. It shows more than 18% of the teachers made summary of 
their materials to help the students. The summary of materials helps the 
students study easier than study the textbook one by one. This summary 
also guides the students certain materials which might appear in the 
classroom test. 

1.2. Teaching Strategies to prepare the Classroom Test. 
Table 1.2 shows that teachers focused on several strategies.  56% 

of the teachers always informed the assessment system in the classroom; 
29% - 32% of the teachers provided table of test specification.  32% of 
the teachers sometimes formed groups of the students’ peer tutoring to 
encourage personally for the tests preparation. 34% of the teachers often 
gave evaluation and feedback of the exercises in their teaching.  44% of 
the teachers sometimes separated their students in the class between low 
achiever and high achiever students. 53% of the teachers would give their 
time personally if the students wanted to ask or discuss the materials; 
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44% of the teachers both always and often review and ensure their 
students understanding all materials before the test. 41% of the teachers 
encouraged their students not to be afraid or nervous before the tests; and, 
47% of the teachers reminded the students to have enough rest before 
having the tests. All these preferences were decided by the teachers to 
prepare the students before the test. 

Table 1.2 
The Teachers’ Teaching Strategies 

No Activities 1 % 2 % 3 % 4 % 5 % 

1 Giving Information about 
the assessment system 1 3% 1 3% 7 21% 6 18% 19 56% 

2 Providing Table of Test 
Specification 1 3% 3 9% 10 29% 9 26% 11 32% 

3 The Students' Peer 
Tutoring Group 13 38% 4 12% 11 32% 4 12% 2 6% 

4 The teachers’ evaluation 
and feedback 3 9% 2 6% 7 21% 11 32% 11 32% 

5 
Grouping low achiever 
and high achiever 
students 

5 15% 5 15% 15 44% 5 15% 4 12% 

6 The teachers' help for 
low-achiever students 7 21% 9 26% 10 29% 7 21% 1 3% 

7 The teachers’ personal 
teaching 0 0% 1 3% 5 15% 10 29% 18 53% 

8 

Reviewing and 
confirming the students’ 
understanding before the 
test 

0 0% 0 0% 4 12% 15 44% 15 44% 

9 
Encouraging the students 
not to be afraid and 
nervous before the tests 

1 3% 3 9% 6 18% 10 29% 14 41% 

10 
Reminding the students to 
have enough rest before 
the tests 

2 6% 3 9% 6 18% 7 21% 16 47% 

1.3. The Teachers’ Plan for Test Design 
Table 1.3 shows several processes which the teachers decided in 

designing the classroom test. as summarized in the table 50% of the 
teachers always used the curriculum, syllabus and lesson plan as their 
guidelines to design the tests; 26% of the teachers sometimes designed the 
classroom tests by themselves; 56% of the teachers always selected their 
exercises as their source in designing their tests; and, 44% of the teachers 
often selected their tests from the exercises by reviewing the demands 
from standard competence and basic competence in the curriculum. 
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Table 1.3 
The Teachers’ Process in Test Design 

No Activities 1 % 2 % 3 % 4 % 5 % 

1 

The main guideline for 
classroom test design: 
Curriculum, Syllabus 
and Lesson Plan 

0 0% 1 3% 5 15% 12 35% 17 50% 

2 

The teachers have 
designed their own 
classroom 
achievement test 

10 29% 8 24% 9 26% 4 12% 3 9% 

3 
The teachers’ test 
design exactly the 
same as the exercises 

0 0% 1 3% 2 6% 12 35% 19 56% 

4 

Reviewing the test 
design with Standard 
Competence and Basic 
Competence 

1 3% 5 15% 7 21% 15 44% 6 18% 

2. The Effect of Classroom Test on Learning Activity 
2.1. Learned Materials before the Test 

As summarized in  table 2.1 44% of the students preferred  
memorizing the materials in the  students book and all the  learned-
materials in the classroom practice; 38% of the students sometimes took 
the workbook to learn several exercises before the test; 33% of the 
students always took  the exercises to help them study and prepare for the 
test; 44% of the students preferred  to obtain the homework from the 
teachers to prepare test-taking; and, 28% of the students were aware the 
need to find other materials which containing grammar exercises. In the 
interview, only few students believed that that subsequent effort was 
important. Other books were needed by those the students who wanted to 
get more than just  

Table 2.1 
The Students’ Learned-Materials 

No Activity 1 % 2 % 3 % 4 % 5 % 

1 The student 
book 12 10% 22 18% 53 44% 20 16% 15 12% 

2 The workbook 21 17% 24 20% 46 38% 22 18% 9 7% 

3 All the exercises 
from the teacher 5 4% 15 12% 28 23% 34 28% 40 33% 

4 
All the 
homework from 
the teachers 

5 4% 14 11% 21 17% 28 23% 54 44% 

5 
Using other 
accessible and 
helpful resources 

19 16% 31 25% 34 28% 26 21% 12 10% 
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2.2. The Students’ Strategies 

The study also revealed several efforts taken by the students before 
the test. Their responses, as shown in Table 2.2 bring about strategies 
which were able to encourage the students’ confidence in test-taking,; 
35% of the students sometimes reviewed all materials from the teacher; 
43% of the students always reviewed the materials from the previous 
exercises; 29% of students never learned the provided exercises; 34% of 
the students sometimes asked their friends when they found difficulties; 
37% of the students decided to study with their friends; only 26% of the 
students decided to consult their respective teachers  and, 28% of the 
students who often consulted their course teachers 

Table 2.2 
The Students’ Strategies in Test-Taking Preparation 

No Activity 1 % 2 % 3 % 4 % 5 % 

1 

Reviewing all 
the materials 
from the 
teachers 

5 4% 28 23% 42 35% 37 30% 10 8% 

2 

Review and 
study all the 
materials, 
including the 
exercises 

7 6% 10 8% 20 16% 32 26% 53 43% 

3 

Studying only 
exercises 
from the 
teachers 

36 30% 13 11% 20 16% 18 15% 35 29% 

4 

Asking 
friends if they 
have 
difficulties 

13 11% 37 30% 42 34% 17 14% 13 11% 

5 Studying with 
Friends 29 24% 23 19% 45 37% 20 16% 4 3% 

6 

Asking their 
EFL teachers 
if they have 
difficulties 

20 16% 20 16% 32 26% 27 22% 23 19% 

7 

Asking their 
EFL course 
teachers if 
they have 
difficulties 

6 5% 26 21% 27 22% 34 28% 29 24% 
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2.3. The Students’ Activities before the Test 
Chart 2.3.1 below reveals that 29% of the students studied only 

when they had a test. Only 8% of the students had a good studying habit.  
21% of them did their home works and 13% of them took courses outside 
the school. 

Chart 2.3.1 
Students’ Study Habit 

 
However, as summarized in Chart 2.2 the students’ learning habit 

and activities before the test were not well-organized and prepared. Most 
of the students only learned only to pass classroom tests.  Only few were 
able to manage their study and used it to promote learning and skills 

Chart 2.3.2 
The Students' Activities before the Test 

 

2.4 Students’ Levels of Anxiety  
Table 2.3 illustrates what students felt before taking classroom test. 

The table shows that 38% of the students were nervous, 21% of the 
students could not sleep, 25% of the students sometimes felt panic, 20% 
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of the students sometimes felt confused, and 48% of the student felt 
nothing. 

Table 2.3 
The Students’ Level of Anxiety 

Usually, the level of anxiety draws them to obtain certain response, 
such as: cheating. In the interview, some of them admitted cheating 
because they were afraid of getting bad mark. The following Table 2.4 
shows that students’ decision to have back up plan before the test. 

Table 2.4 
The Students’ Back-up Plans 

No Activity 1 % 2 % 3 % 4 % 5 % 

1 The students plan 
to cheat 73 60% 25 20% 16 13% 4 3% 4 3% 

2 

The students try 
to find any leak 
information about 
the tests 

97 80% 9 7% 8 7% 4 3% 4 3% 

As seen in Table 2.4, some of the students decided unusual 
activities before the test, cheating and trying to find any leak information 
about the tests.  16% of the students sometimes cheated and not more than 
9% of the students try to find leak information before the test. It seems 
that the teachers and parents need to have concern to these few students. 

Discussions 
1. Washback Effect of Classroom Test on Teaching Process 

Alderson and Wall (1992), and Brown (2002) suggest teachers [1] 
encourage  students to study and preview the lessons which are going to 
be tested thoroughly, [2] teaching to skill, cognitive domain, and practice, 
[3] enhance certain activity, motivation and well-prepared to study, and 
[4] create relax and confident situation for their students before the tests. 
The present study found that teachers were likely to obtain only few, such 
as encouraging the students and enhancing certain activity and 
motivation, even though they were focused on the tests. They did not 
apply what Anderson, Wall and Brown have suggested. What teachers 

No Activity 1 % 2 % 3 % 4 % 5 % 

1 Feeling 
Nervous 9 7% 22 18% 38 31% 27 22% 27 22% 

2 Cannot Sleep 55 45% 20 16% 13 11% 13 11% 21 17% 

3 Feeling Panic 35 29% 15 12% 30 25% 20 16% 22 18% 

4 Feeling 
Confused 70 57% 10 8% 24 20% 4 3% 14 11% 

5 Feeling 
Nothing 58 48% 22 18% 15 12% 7 6% 20 16% 
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mostly did was just test coaching. Shohamy (2001) called this practice as 
“deterioration” of test validity and learning process.  

Many teachers, however, are still aware of the functions of 
classroom test. classroom tests are used to promote learning. They 
realized that students do not study if there is not test. 
2. Washback Effect of Classroom Test on Learning Activities. 

This study revealed that most students did not prepare their 
classroom tests seriously. They still did not know what to do. From the 
results of the research, the students’ strategies and study habit focused on 
test survival and score achievement. Some of them did not apply the 
appropriate strategies as Alderson and Wall (1992), and Brown (2002) 
suggested, [1] Studying and reviewing the lessons thoroughly, [2] doing 
the homework and exercise diligently, [3] performing learning target 
(skill and cognitive domain) as usual process despite approaching the 
tests, [4] enhancing certain activity and motivation in study. Nevertheless, 
this study revealed that the students’ preparation for the tests was 
sufficiently achieved. Only few strategies were considered weakening the 
real learning because they focused in test survival and the score 
achievement. 

Consequently, the students did not obtain the learning outcomes as 
stated in the curriculum, syllabus and the lesson plan. They tended to 
practice all kinds of tests instruction and made the state of learning as 
their tactics to encounter the tests. In the interview, they admitted that the 
result of the tests became the main evidence of high-stakes status 
students. Most of the people, like Shohamy (2001, p. 9) said, they turned 
into “blind trust in tests score as valid predictions and indications of the 
students’ performance.”  

Moreover, the finding of this study also indicated that some of the 
students had no effort to achieve genuine learning outcomes and as a 
result they chose to cheat. This was unnecessary decisions of the students 
to solve their problem. Even though only few chose to cheat, it signified 
negative value of the test influence. 

The study also uncovered students’ learning habits. They learned 
only they knew the classroom tests approaching. They learned only the 
part of materials. They focused to pass the tests. Their learning need is 
low. The students learned for the test.  They learned trick for test and 
attained to pass the tests. The focus is only on the test score achievement.  

Classroom tests, however, still have some positive effects, Because 
of classroom tests, students are encouraged to learn.  Thus classroom tests 
always promote learning. 

Conclusion 
Teaching, learning and testing are closely related. To some extent 

classroom text may have   negative offers, because many teachers lead 
their teaching-learning process only to pass the exam. The teaching 
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materials are those for exam preparation, such as exam exercises. 
Classroom tests may also have negative effects to the students learning 
practice; most students only study for the exam, they study hard only 
when they will have classroom tests, even some of them try to cheat. 
However, to some other extent, classroom tests also may have positive 
effects. Because of classroom tests, students tried hard to master the 
materials. The teachers also try hard to make the students learn and 
master the teaching materials by selecting various teaching strategies and 
summarizing teaching materials and rehearsing the materials already 
provided.  
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