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Abstract. The objective of this study is to find out which techniques affect
the students” reading achievement better. The students’ reading
achievement is also specified in three types of reading questions; factual,
inference, and main idea questions. In this study, the writer used two
classes of the eleventh grade belonging to the school year of 2005-2006
as the subject of the study. The writer also developed a research
instrument which contains 20 objective items in the form of multiple
choices. Each item has four options with one correct answer. After three
meetings of treatment, the writer administered a post test to both classes.
Having collected the data, the writer analyzed the mean scores of post
test using t-test for independent samples at .05 level of significance and
75 degrees of freedom. The result showed that the students taught by
using translation technique have better reading achievement than those
taught by M.U.R.D.E.R technique.
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Introduction

Background

To be able to read English text comprehensively is very important
for senior high school students. By reading a lot the students can broaden
their knowledge. The students can get a lot of knowledge which will be
beneficial in their life. Doehring et all as quoted by Sannia (1998:1)
ensures that reading can add greatly to the quality of students’ life.

In line with the language learning, Williamson (1988:7) has the
same belief as Doehring. She states that reading is good for language
acquisition. Reading promotes better spelling and writing skills. Besides
that, it makes our reading ability better and increases person vocabulary
mastery.

Furthermore, according to the 2004 English curriculum for SMU,
Departemen Pendidikan Nasional states that students in the senior high
school are expected to achieve informational level which is having the
ability to access knowledge from their language because they are prepared
to enter university. The students are expected to be able to read English
textbooks mostly used in the university. So, reading ability is very
essential for senior high school students.

Until now many of them still have a low ability to read and
comprehend the content of a reading passage. Based on the writer’s
experience during her study at senior high school, the students usually get
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bored in the reading class due to the teaching method conducted in the
reading class. Sometimes, the method used in the reading class is the
grammar translation method which is as the traditional method.

In this method, the reading activity is started by the teacher asking
the students to read the reading passage silently. Then, the teacher gives
the students opportunities to ask the meaning of some difficult words.
After that, the students are asked to translate the reading passage into
Indonesian and it is continued by asking the students to answer the
questions. The teacher can not give the same personal attention to all of
the students since this method is applied in large group of students. And
since the characteristic of this method is teacher - centered, the students
can not learn actively in class.

On the other hands, there is a method namely cooperative learning
consisting of many techniques to raise student interaction in class. One of
its techniques is M.U.R.D.E.R technique which is suitable to be applied in
reading class. Olsen and Kagan (1992:3) state that by doing cooperative
learning, the students’ learning can be improved and their academic
achievement can also be increased since the students can study actively in
class. The students will get knowledge not only from the teacher but also
from their friends by doing the consultation.

By considering the students’ difficulties in reading comprehension
and the condition of teaching reading stated above, the writer conducted a
research on the effect of the Grammar Translation Method and
M.U.R.D.E.R technique of cooperative learning in teaching reading on
the students’ reading achievement. This study is in the form of a
comparative study.

Statement of the Problem

Based on the background of the study, the writer states the major
problem as follows:

“What is the effect of the Grammar Translation Method and the
M.U.R.D.E.R technique in teaching reading on the reading achievement
of eleventh grade students of senior high school?”

In this study, the students’ reading ability includes: (1) identifying
the explicitly stated information, (2) identifying the implied information,
and (3) identifying the main idea. Thus, the writer also includes the minor
problems:

1. What is the effect of the Grammar Translation Method and the
M.U.R.D.E.R technique in teaching reading on the reading
achievement of eleventh grade students of senior high school to
answer factual question?

2. What is the effect of the Grammar Translation Method and the
M.U.R.D.E.R technique in teaching reading on the reading
achievement of eleventh grade students of senior high school to
answer inference question?

Magister Scientiae - ISSN: 0852-078X 31
Edisi No.23 - Maret 2008



3. What is the effect of the Grammar Translation Method and the
M.U.R.D.E.R technique in teaching reading on the reading
achievement of eleventh grade students of senior high school to
answer the main idea question?

Research Methodology

The study is quantitative study. This study is a quasi experimental study
applying non equivalent-groups post test - only design (McMillan;
1992:175). The choice of this design is based on the consideration that it
is not just possible to randomly assign subjects to the two groups. The
writer used two existing parallel classes of the eleventh grade of natural
science.

Population and Sample

The population of this study was the eleventh grade of natural science
students. The students were registered and admitted as the students of St.
Louis | senior high school, belonging to the academic year of 2005 -
2006. The students had studied there for one semester and three months
when this study began. The writer considers that the eleventh grade
students will represent the effect of the techniques used because they have
already got enough practice in reading when they were in the tenth grade.

The Treatment

This study used two techniques of teaching reading. They were: (1) the
M.U.R.D.E.R technique of Cooperative Learning Method, and (2) the
Translation technique of Grammar Translation Method. Both of the
groups got the same material. The materials given for the treatments
consisted of reading passages and the comprehension questions. The
treatments were done in one week consisting of 4 meeting, three meetings
for treatment, and one meeting for post test. One meeting was 45 minutes.
And both classes were taught by the writer.

Experimental Group

The students in the experimental group were involved in reading
class by using Cooperative Learning Method through M.U.R.D.E.R
technique. First, the teacher carried out the pre-instructional activities.
The teacher greeted the students and asked some triggering questions
based on the topic given.

Then, on the whilst-instructional activities, the students were
assigned to work in pairs. The teacher asked the students to greet each
other to create a relaxed atmosphere. Next, they were asked to read the
passage silently. Instead of reading the passage silently, some students
were asked to read the paragraph in the passages for the whole class so
that all of the students will have the same information about the passage.
After they had read the passage, the students were given opportunities to
ask some questions concerning with the passage.
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Next, the students were asked to work in pairs. The student, for
example student A, closed his or her reading passage and recalled the
main idea and some important information of paragraph one. Student A
could ask the meaning of some difficult vocabularies in paragraph one
that he or she did not know to student B. His or her partner, student B,
detected student A’s error or omission and corrected it if student A made
an error. And student B could give explanation of the meaning of some
difficult vocabularies that student A asked. After that, both students
would give his or her opinion toward the paragraph related to connection
to their own lives.

These steps would be repeated until the entire paragraph in the
reading passage was finished. The teacher also let the students in pairs
exchange their roles. Then, the students were asked to make a review of
the reading passage they had read. If they had finished the summary, the
students were asked to answer the reading comprehension question.

After that, the teacher would discuss the answer with the whole
class. At the end of the lesson, the teacher gave the students a reading
quiz related with the passage. They were asked to do the reading quiz
individually. The purposes of giving the quiz were firstly as a reading
reinforcement to the students and secondly as reinforcement in answering
factual, inference and main idea question.

Control Group

The students in the control group were taught by using translation
technique of Grammar Translation Method. First, like the pre-activities in
the experimental group, the students in the control group were greeted by
the teacher and, asked some triggering questions based on the topic given.

The whilst-instructional activities in the control group were started
by asking the students to read the passage in silent. Like in the
experimental group, some students were asked to read the paragraph of
the passages for the entire class. After reading the passage, they were
given chances to ask some questions concerning with the passage. Having
finished reading, the students were asked to translate it into Indonesian.
Each student translated one sentence. In this case, instead of asking the
students to translate the passage based on the order of their seat
arrangement, the writer asked them randomly. Then, the teacher asked the
students to answer the questions based on the passage and discussed the
answer to the whole class.

The last was the post-instructional activity. It was the same as the
one in the experimental group. The students had to do the reading quiz
individually. The purposes of giving the quiz in the control group were
more or less the same as ones in the experimental group.
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Research Instrument

The writer developed a reading comprehension test for this study.
The writer constructed the test containing 20 items which consisted of
factual, inference, and main idea questions. The test was administered
with a time limitation of 45 minutes for the students to finish it. Three
passages were selected for this test. One passage was taken from the
school textbook (Linked to the World: English for Senior High School
grade XI) and the other two were added from different sources (Headlight
2: An extensive Exposure to English Learning for SMA Students, and
Read and Think 2: A Reading Strategies Course).

The type of the test is objective test having 4 alternative responses
for each item with only one correct answer. The writer used objective test
to measure the learning outcomes since objective test was efficient for the
students to measure knowledge of facts, understanding, and also thinking
skills. It was used because it provided the students with a highly
structured task that control the students’ response. Gronlund (1981:136)
said that this structuring of the problem and restriction on the method of
responding contribute to objective scoring that is quick, easy, and
accurate. Thus, high reliability is possible to obtain.

Findings and Discussions

In the fourth chapter, the writer presents two main sub chapters namely
the findings of the study and discussion of the study. In the first sub
chapter, the writer describes the interpretation of the findings after she
calculated the mean scores of post test. And in the second sub chapter, the
writer explains the rationale of the findings.

The Findings of the Study

To answer the major problem that is “What is the effect of the Grammar
Translation Method and the M.U.R.D.E.R technique in teaching reading
on the reading achievement of eleventh grade students of senior high
school?”, the writer analyzed the data by using t-test formula for
independent sample at 5% level of significance and 75 degrees of
freedom (df). Then, the writer compared the means of post test scores in
the experimental group and the control group. The calculation of the
findings is shown in the following table:

The Calculation of the Mean Scores of Post test in Total Question

Standard

Group Technique Mean tiable to Sig./ not sig.

Deviation

(X1 1A 1) (GTM)

A Translation 65.875 1255

(X1 1A 3) (CLM)

1.6655 | 2.048 Sig.
B MURDER | -01ac0 | 11088
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Based on the above calculation, the writer found out that the mean score
of group A (XI 1A 1) was 65.875 and the mean score of group B (XI IA
3) was 60.1351. It means that the students’ reading achievement score in
group A is higher than in group B. With 5% level of significance, the
writer discovered that the observed t (to) was 2.048, which was higher
than the type (1.6655). The writer accepts Ha, which says that “There is a
significant difference in the reading achievement between the eleventh
grade students of senior high school who get the Grammar Translation
Method and those who get M.U.R.D.E.R technique.” Therefore, the writer
concludes that teaching reading by using grammar translation method
through translation technique affects students’ reading achievement better
than one by using cooperative learning method through M.U.R.D.E.R
technique.

The writer also computed the mean scores of post test in three types of
reading comprehension questions namely factual, inference, and main
idea questions to answer the minor problem namely:

1. What is the effect of the Grammar Translation Method and the
M.U.R.D.E.R technique in teaching reading on the reading
achievement of eleventh grade students of senior high school to
answer factual question?

2. What is the effect of the Grammar Translation Method and the
M.U.R.D.E.R technique in teaching reading on the reading
achievement of eleventh grade students of senior high school to
answer inference question?

3. What is the effect of the Grammar Translation Method and the
M.U.R.D.E.R technique in teaching reading on the reading
achievement of eleventh grade students of senior high school to
identify the main idea?

The formula used to calculate it was the same as one used to calculate the
mean scores of post test in total question. The result of the calculation is
shown as follows:

The Calculation of the Mean Scores of Post test in Three Types of
Reading Comprehension Question

Sig./
Type of Standard
Question Group | Mean | o iation | tiable e Z:St
A
XI'lIA 26 4.696
Factual 1) .
Question B 1.6655 | 2.356 Sig.
XI'A | 22.97 6.50
3)
Inference A
. (XI'IA | 22.375 5.99 1.6655 | 1.81 Sig.
Question 1)
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(XI'1A | 19.865 6.179

(XI'IA | 18.375 5.59
e |3 tosss| 01 | N
XI'1A 18.24 6.37

The findings of the comparison mean scores in three types of reading
comprehension question will be described as follows:

Factual Question Derived from the procedure of data analysis
depicted in chapter 3, the writer found out that the mean of group A (XI
IA 1), which was 26, is higher than the mean score of group B (XI 1A 3),
22.97. It means that the students’ reading achievement in answering
factual question in group A (XI IA 1) is higher than in group B (XI IA 3).
The writer rejects Ho since the observed t was 2.356, which is higher than
the tupe (1.6655). It means that the translation technique of grammar
translation method conducted in group A (XI I1Al) affects students’
reading achievement better than M.U.R.D.E.R technique of cooperative
learning method conducted in group B (XI 1A 3). (For complete
calculation see APPENDIX 13)

Inference Question. Based on the calculation of the mean scores of
post test in inference question, the writer gets the result that the mean
score in group A (XI 1A 1), 22.375, is higher than those in group B (X1 1A
3), 19.865. It means that the students’ reading achievement in answering
inference question in group A (XI IA 1) is higher than in group B (XI 1A
3). In further computation, the writer rejects Ho since the observed t
(1.81) is higher than the type (1.6655). It means that the students have
better reading achievement through translation technique than through
M.U.R.D.E.R technique. (For complete calculation see APPENDIX 14)

Main ldea Question. When the writer calculated the mean scores of
post test in main idea question, the writer found out that the mean scores
of both group were a like. The mean score of group A (X1 1A 1) was
18.375 and the mean score of group B (XI 1A 3) was 18.24. Furthermore,
the writer calculated that the observed t was only 0.1, which is lower than
the type (1.6655). Then, the writer concludes to accept Ho, which means
that there is no significant difference in the reading achievement between
the students who get the translation technique and those who get
M.U.R.D.E.R technique. (For complete calculation see APPENDIX 15)

Discussion of the Findings

Based on the statistical calculation of the mean scores of post test,
the result shows that students who had been taught by using the
translation technique of Grammar Translation Method have higher
reading achievement than students who had been taught by using the
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M.U.R.D.E.R technique of Cooperative Learning Method. The mean
score of the control group (65.875) is higher than the mean score of the
experimental group (60.1351). The calculation of the t-test formula
proves that the effect of the two techniques is significantly different since
the observed t (2.048) is higher than type (1.6655). The reasons why the
translation technique of grammar translation method affects students’
reading achievement better than M.U.R.D.E.R technique of cooperative
learning are as follows:

The treatments were done only for three meetings in both
experimental and control group. This condition made the students
get difficulty in adjusting to the new technique, especially in the
experimental group taught by M.U.R.D.E.R technique, since the
students never experienced this kind of teaching activity.

The students might also have got used to the teaching technique
usually applied by their English teacher. Usually, asking some
difficult words that the students do not understand after reading is
done by their teacher. And then, their teacher gives the translation
or the meaning of the words. This kind of teaching that make the
teacher as the source of the student knowledge forms habit in the
students’ learning whether they realize it or not. Therefore, when
the writer switched the technique into the new one, the translation
technique is easier to apply in the control group rather than
M.U.R.D.E.R technique in the experimental group.

Since M.U.R.D.E.R technique is new for the students, the writer
finds some difficulties in making the students understand what they
have to do. When the writer gave the instruction about the steps
they perform in pairs, she had to repeat the instruction for two or
three times in order to make the students understood. The writer
also gave further explanation when she checked the students’ work.
The students in the experimental group have to work in pairs (the
M.U.R.D.E.R steps). Working in pairs can also be classified in
working in groups even though there are only two students in a
group. Working in pairs could lead to some problems. For
example, the talkative student might ask his or her partner to chat
about something else rather than to work on the task given. It can
cause the pair to fail in accomplishing the task because both of the
students do not give their contribution for the group success.

On the other hand, the students in the control group pay attention
in receiving the explanation of the teacher. It is because the teacher
has control in handling the students when they translate the
passage.

The number of students in a class also gives an affect in the
teaching and learning activity. In the control group, the number of
students is only 40 students. So, since the teacher can control the
situation of the learning activity, it is much easier to apply the
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translation technique of grammar translation method which is

usually applied in large class.

The findings of the mean score comparison in three types of
question results that the observed t (to) in the factual question was 2.356
and one in the inference question was 1.81. Both of the result is higher
than the type (1.6655). It showed that through translation technique, the
students can answer the factual and inference question better than those
taught by M.U.RD.E.R technique. This occurs because the students have
got used to know the meaning of the words by translation so that the
students’ adaptation of the translation technique is faster than their
adaptation of M.U.R.D.E.R technique. As a result, the students in the
control group can get the meaning and information of a passage as a
whole part like reading a passage in Indonesian.

After the writer compared the mean scores of post test in main idea
question, the calculation shows that the observed t (to) was 0.1, which
means that there is no significant difference in the reading achievement
between the students who get the Grammar Translation Method and those
who get M.U.R.D.E.R technique. The finding shows that the students
who get translation technique and those who get M.U.R.D.E.R technique
have the same ability in answering the main idea question. This happens
because the students in both groups often directly quote the main idea
from the passage without summarizing the paragraph into their own
sentences. The students often get difficulties in making summary of a
paragraph. So, the students in the experimental and control group can not
perform better.

Based on the theory of grammar translation method, this study
proves that this method is much effective in teaching a class consisting
with 40 students. Since teacher is the authority, the students can learn
what the teacher knows. It means that the students get knowledge as much
as that possessed by the teacher. When the teacher supplies correct
answer, the students have better understanding of the passage.

Based on the previous study about teaching reading by using
cooperative learning method through jigsaw activities, it shows that
jigsaw technique affect students’ achievement in reading comprehension.
But, this study shows different result that cooperative learning method
through MURDER technique cannot affect students’ reading
achievement. This could happen since the subject and the technique are
different.

Conclusion And Suggestions

In the fifth chapter, the writer presents the conclusion and
suggestions. In the first sub chapter, the writer concludes about what have
been discussed in the previous chapters. And in the second sub chapter,
the writer gives suggestion for English teaching and further research.
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Conclusion

The reading ability is essential because the students can broaden
their knowledge through reading. Besides that, being able to read English
text comprehensively is very important for senior high school students
since some of textbooks used in the university are written in English.
2004 English curriculum states that through communicative reading as
one of the integrated skills taught in senior high school, the students are
expected to be able to read English textbooks mostly used in the
university.

Actually, many of them still have a low ability to read and
comprehend the content of a reading passage. This could happen due to
the unvaried technique of teaching reading used in the class. When the
students get bored in the reading class, they can not comprehend the
passage well. As a result, they can not develop their reading proficiency.

Some studies to overcome the problem have been done. Most of
them analyzed about implementation of the jigsaw technique of
cooperative learning method compared to that of the traditional technique
in reading class. The results showed that there is an improvement of
students’ reading achievement taught by using jigsaw technique. This
encouraged the writer to conduct a study about the implementation of the
cooperative learning method by using another technique namely
M.U.R.D.E.R technique compared to that of the grammar translation
method by using the translation technique in the senior high school
students.

In brief, the writer conducted a study about the effect of
cooperative learning method and grammar translation method in the
reading achievement of senior high school students. The objective of this
study is to find out whether the Grammar Translation Method or the
M.U.R.D.E.R technique can improve the reading ability of eleventh grade
students of senior high school better. Besides, the writer also examined
the students reading achievement in answering factual, inference, and
main idea questions.

The study was included in the quantitative study which was quasi
experimental study applying non equivalent — groups post test — only
design. The subject used in the study was the eleventh grade of natural
science students of St. Louis | Surabaya. The data used in this study were
taken from the scores of mid term test and post test of the students. And
the writer administered three meetings for treatments.

The analysis of the mid term test scores using One Way ANOVA
assisted by SPSS 13 program for Windows showed that the mean scores
of the classes used for try out (XI IA5 AND XI IA 6) and post test (XI 1A
1 and XI 1A 3) were not significantly different. It means that the used
classes had equal reading ability. On the next analysis, the writer used t-
test for independent samples in order to know whether there was a
significant difference between the post test means of the two groups. The

Magister Scientiae - ISSN: 0852-078X 39
Edisi No.23 - Maret 2008



writer tested the mean scores of post test at 05 level of significance with
75 degrees of freedom.

The result of the t-test formula for the comparison of the mean
scores of the post test of the two groups (XI IA 1 and XI IA 3) showed
that there was significant difference where grammar translation method
through translation technique affects students’ reading achievement better
than cooperative learning method through M.U.R.D.E.R technique.
Besides that, the writer also calculated the effect of the two techniques in
the students’ reading achievement to answer factual, inference, and main
idea questions. The result showed that there was significant difference
where translation technique affects the students in answering factual and
inference questions better than M.U.R.D.E.R technique. While in
answering main idea questions, the result showed that there was not
significant difference where grammar translation method through
translation technique affects students’ reading achievement as well as
cooperative learning method through M.U.R.D.E.R technique.

The result obtained proved that the students taught by translation
technique of the grammar translation method have better reading
achievement than those taught by M.U.R.D.E.R technique of cooperative
learning method.

Suggestions

This sub chapter deals with two main points. They are suggestions for
English teacher and suggestion for further study.

Suggestions for English Teacher

This study reveals that the students taught by translation technique have
higher reading achievement than those taught by MURDER technique.
The writer has some suggestions dealing with the implementation of
cooperative learning method through the M.U.R.D.E.R technique to the
eleventh grade students:

- Since M.U.R.D.E.R technique is relatively new for the students,
the students might get confused with the instructions or the steps
they should follow. The writer suggests that the teacher should
give clear instructions and check if the students understand the task
or not.

- The writer recommends that the treatment should be given more
than three meetings so that the students have enough time to adjust
their learning.

- In applying cooperative learning by using the M.U.R.D.E.R
technique, the teacher should actively supervise the students when
they are doing the task since working in a group can lead some
problems.

- Sometimes students do not know how to work in a group or how to
solve a problem together. So, the writer suggests that the teacher
could literally tell the students about the purpose of working
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together. When the students do a fair share of the work, they get
success in accomplishing the task given.

Suggestions for Further Study

Finally, the writer realizes that this study is still far from being perfect.
Nevertheless, she hopes that this study can be used as a reference for
other researchers who will carry out further research in improving
students’ reading achievement through the cooperative learning method
and the grammar translation method. By sharing the weaknesses found in
this study, the writer expects that the next researcher will get a better and
valid result by using a better research design and a wider scope of
subjects. Due to the limited time to finish the study, the writer only gave
three times treatment since she conducted her experiment one month
before the national examination held. The writer suggests that the next
researcher will have more time and opportunities to conduct his or her
experiment so that the students will have enough time in adjusting new
technique.
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